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INTRODUCTION

The Archipelago method offers a structured, playful and creative way of working with a child who has
experienced divorce or parental separatiorhe method helps the child to accept the new situation in
the family, adapt to it and continue to grow.

Archipelago means a series of islands. The program works with the metaphor that each family is a bit
like an archipelago made up of several islangtparated and yet connected together. Individual
members of the family differ from one anothemwith different needs ways of experiencing, behavior,

and are just simplynot all the same. At the same time, they have a lot in common because they meet
each dher, respectone another speak together, share their experiences, think of each other, enrich
one anotherand are important to each other.

At first, children feel as if the whole familyasonly one single island, buiverthe course ofi KS OKA f RQ
devebpment and at the latesin adolescence, they becomiacreasinglyaware that just as they
themselves are not the same as their parents, the parents are also not the same, and even if they live
together and like it, they are also by and large differentné¢e they do not form one single island, but

rather an archipelago.

Divorce infamilieswith small children can then be perceived from the child's point of viesnan
earthquake that causedisruption of the family as one singlsland. These children thelose the
illusion of the family as one single island and must face it even though they may not be ready yet to
understand it spontaneously and they may need sauiglance

Even at the time of the earthquake or some time after it, there are various nelinfs and events

that sometimes are not easy to integrate, but gradually there is a new archipelago, new ties and new
ways of separating family members from each other and meeting each other again and ag#&in and
interconnect. Even a divorced family reimsiin many respects a family with newly created links.

THIS METHOLS DESIGNED ONLY FOR PSYCHOLARLSPSYCHBERAPISTS OR COUNSELLING
PROFESSIONALS

THIS PROGRAM IS NOT FOR PARENTS TO WORK WITH THEIR CHILDREN. THIS-HEN®T A SELF
PROGRAM.

TO BE USENLY FOR TERAPEUTIC AND ADVISORY HELP, IN NO CASE IS THIS A DIAGNOST
METHOD.

This Handbook explains to experts how to work with Archipelago materials. It deals in particular with
the computer program. We recommend that you familiarize yoursélHi the method in detail before

you start working with a specific child. The method is recommended to be used only in accordance
with this Handbook.

Part of the method is the interactive computer program Archipelago, the Method Handbadicards
for the initial work with children (available at www.games4therapy.com).
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THEORETICAL BASIS

The method we present to you is applicable across different theoretical approaches and schools of
thought. Forthe developmentof this method we were alsoinspired by different approaches.
However, our goal is not to force you to integrate approaches if this is not something you normally do
in your practice. We appreciate the diversity of approaches and differences between them. We
respect the different philosophical and mhedical starting points of individual therapeutic and
counseling approaches and schools. We assume that you will issedthod as it corresponds to your
education, your skills and your practice.

In this handbook, we mostly refer to the theory and preetof work in Gestalt modality, because we
as authors are trained in this psychotherapeutic and counseling approach andovkewith this
method. However, we believe that the terms we use will be comprehengibleveryore and nany

are described preciselgo that they remain comprehensible. Our other major sources are also
narrative approaches and new insights into trauma.

We welcome critical remarks and other theoretical extensions. If you have experience with the
Archipelago method in a different theraptic approach and would like to give us a similar
introduction to working with the method in your approach, we would like to pubtisfink iton our

site. Write toinfo@games4therapy.com

Basiqorinciplesof Gestalt therapeutic work (not only) with children

Gestalt therapy helps the child to become aware of their psychological processes and behavior in the
therapeutic relationship and, as a result, in their relationships with other people. The basic building
block is seawareness and the associated experience and support for healthy contact. Awareness is
the way a person understands themselves, their needs, their wishes, and the ways in which they
achieve what they want. It is the ability that we also atttibbimportance to our experience®érls,
Hefferline, Goodman2004; Yontef 2009; Philippson, 2012; Oaklander, 2003; Mackewn, 2009).

When working with childrenhie Gestalt approach emphasizes integration, healing feelings of guilt and
shame, and also theearch for strength and internal resources as well as supporting external
resources. This is aided by working with games, experiments, and stories. In line with Perls (in: Perls,
Hefferline, Goodman, 1951), we see that the goal of psychotherapy is to achiedegree of
integration that will allow for further spontaneous development. Psychotherapy respects, above all,
the fact that humansare living organisrg, who in their lives and growth follownatural biological
processes. The human organism with whick {syche is a paris governed by processes of self
organization that we recognize, describe and work with in Gestalt therapy.

We would like to note that integration is not justpsychologicaprocess, but instead is embedded in
the function and structue of the human brain. The development of the brain generally leads to
greater integration. Interpersonal contact and dialogue in psychotherapy help the human brain to
evolve and mature andperateas a whole (Caroll, 2017; Siegel, 2013 and 2015).
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In Gestdl therapy, we work with the concept of disrupted contact functions (we describe what
prevens us from being fully in touch with ourselves and with others), but at the same time we notice
that what we sometimes understand as a disturbance, resistance an &ikire, is a meaningful
creative adaptation in a given context. In addition, there are moments in the child's development
where it is necessary to adapt to the parents and not respond to their own nature. (For example, when
we learn that we need to looKirst before crossing the road.) Only gradually, in their next
development, the child learns to understand the meaning and sense of internal commands,
prohibitions and beliefs. In this respect, therapy is never aimed at dissolving or eliminating such
readions, but rather in their awareness and acceptance (Philippson, 2012; Polster, 2000).

When doingpsychotherapeutic work with children, we value their own activities and awareness
through dialogue and new experience (Perls, Hefferline, Goodman, 2004yo@ius to find a position

where the therapist and the child can meety I 002 NR I y O Sdevéldpindatal feteS EVEK A f R Q
child benefits from working with differenmateriak (Oaklander, 2003). It is important to create a

working alliance, a partnéengp between the client and the therapist. We alsion to return the child to

a sense of control over the situation in whittiey find themselves We are aware that working with

children is a fluid process consisting of many phases (Oaklander, 2003). nmunmation with the

child we usethe phenomenological approach, exploratioand as therapistswe are curiousand

interested in the perspective of the child, which sometimes can be very different from what adults
perceive.

Children rely more on their owrucrent experience, and if they are given enough support, they often
quickly and clearly realize their own independent needs deslreto evolve and grow. Setfonfidence

and ambition in the case of children naturally spring from trust in their surrousdilgtherapeutic

work, it is always a great challenge to help ensure that the whole system of relationships in which the
child lives in is safe and supportive for all family members to respect their existential and
developmental needs (Levi in: FrancegegBecele, Roubal, 2013).

Gestalt therapy is holistic and looks at humans always in the context of the entigsyehesocial

field, even in the context of the relationships in whithey developed and in whichhey find
themselves in We never work withchildren in therapy as isolated beings, but we always map the
widest range of relationships around them. We respect the processes the child needs to go timrough

a safe therapeutiaelationship, but we also always work with parengsd ask aboutgrandpaents,
teachers,activity leaders friends (Caroll, 1996). In the case of divorce situations, this is even more
important. Parents are sometimes less accessible due to their own worries and emotional responses,
and other supportive growaups and friends aaplay a significant and positive role.

Children are more dependent on the field of relationships they live in, but we also see them as capable
of actively reacting to their closest ones, creatively adaptingnem and actively cahaping their own
experences. It is crucial for us and our work that we do not perceive the children as victims in contrast
to their parents- i K S & 3 dzARhilippsorl, POMIL 8Vé also repeatedly see that children who find
themselves in the same situation (for example, isid who go through their parents' divorce)
ultimately respond very differently.
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The relationship with parents fer the childa complex of emotional, mental and behavioral aspeitt

is an integralembodied experience created in many thousands of indil specific interactions
between child and parent, which in many ways determines the child's further life and relationships
with others.In relationshipswith their parents the child repeatedly experiences and adopts different
wayson how to seek andegulate the closenessf two independent individuals while maintaining
balance in meeting the needs of oaadanother (Levi in: Francesetti, Gecele, Roubal, 2013).

Gestalt therapy also avoids linear or sequential glsdhat may lead to comparing each chilith

stated developmental goals. In a phenomenological Gestalt approach development is seen more like a
dance between the child and their caregivers in which they adjust creatively to each other. We do not
ask at what stage of development the child isf bow his or her present capabilities for contact are
combined as a whole gestalt. We seek for and describe competencies for cordkittgthat may be

seen as belonging tbackgroundexperience but also may become figural as an actual process of
contactmaking withthe environment. We differentiate several domains of contact competencies and
again we especially focus on the capacity of being fully present at the contact boundary with an
awareness of thauncertainty of the situation of contact with the otlrewho is different than me.
Symptoms and illness then caften be seenas a creative adjustment to the life situation as a whole.
This experience is phenomenological but also aesth@gaynuolo Lobb2016).

It is also important to realize that it is guisely how flexible or rigid they treat their own borders and
the boundaries of their own members that individual families often differ greatly. Other important
factors that affect the development of individual family members are how they can halaleness

and distance in their relationshipf_evi in: Francesetti, Gecelle, Roubal, 2013).

A situation in which parents realize that they can not or will not live together is also greatly influenced
by the ability of parents to perceive and experience arspeet each other not just as two peoptee
samebut (maybe again) as two different people. Other important factors are the ability or the inability
of parents or their surroundings to provide children with sufficient suppdthat particular moment

to be available to contain their emotions, to remain empathic, fiwtigmental and nosinvasive in the
expectations and demands placed on children, to offer patience and suffitiere for event
processing including credible and reasonable explanations aftew® that the child can understand
their meaning.

If this fails, then divore is seen as an unfinished busin@sshe therapy from a child's point of view,
which takes up a lot of energy and prevents further growth. When we are unable to organize our
experience so that it makes sense or to come to a certain conclusion, we are restless, feel dissonance
and we can not be fully in touch with our own experiences (Perls, Hefferline, Goodman, 2004, Polster,
2000, Zinker, 2004 Philippson, 2012).

Children areoften alsotrapped in a fantasy abouheir parents getting back togethen in different
fantasiesabouthow and who can (by themselves) regulate the emotions or instability of their parents.
There are plenty of things that still need to be swdhe parents or experienced with thembut it is
either not possible oit is possible, but children do not know how to do it. They forget their own needs
and merge intothe dynamics of the field, which in the given situation reflects mainly the fluctuations
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in the position of the parents. The task of therapy is then to look for ways to eclofaishedthings
and to deconstruct such fixed patterns in behavior @nddo sosensitively and creatively. We are also
looking for new, adequate and acceptable life perspexs for children.

For exampleas Polstes (2000) pointout, incomplete or unfinished life even{§&estalts) if they are
strong enough, often come to the forefront of experiencing and prevent good adaptation to the
current situation. It is not easy to kw when and how time has confer closure but at leasthe offer
and support for such a process is part of the counselingtiaedpeuticwork. Incomplete matters can
be concluded by returning to past events or by playing back and safelyperiencing gents in a
similar situation in the present. In the Archipelago program, for example, through a stonyaiiraal
that experiences something similar to (and something a little different thiaa of the child. Closing
unfinished businesn relationshipscan be done directly with parent®.g. by telling something to
them or painting somethindor them, etc.) or working with a therapist or counselor throughanimal
and a metaphor (for example, if thanimal tells something toits parents or something tather
animals and children, etc.) or even in fantasy (for exanmptdhjld draws a picture of how it would look
if they could still experience somethinghportant with both of their parentstogether).

The Archipelago's psychotherapy tool emphasizes theralcompletion of the events surrounding
the divorce or parental separation, the clarification and processing, and the inclusion of what has
taken place in a meaningful, integrated story.

Each therapy in a similar situation is also a space for rejeetiagything that was not possible for the
child to accept and "digest” in the divorce situation. This also helps to work with feelings obrguilt
shame and to renew any energic and vital boundary function of the Bgcause every "no" and every
correction evenat least theimaginaryone, contributes tothe discharge of stored emotional energy
and moves the self froranuncontactableplace to contact and growt(Philippson, 2012).

The Archipelago program offers the child the opportunity to explore thedienvironment in which it

is located, to experiment with it, to play with it and to transform it. The child can repisabr her
choice and has the opportunity to explore the existing one and try out new behaviors. We do not take
away any of their symptms, but we offer the child the opportunity to become aware of them, play
with them and appropriate them or refuse them according to their actual needs and possibilities.

The goal of therapy is through a relationship and experiment to create asgafee inwhich new
contactsand experiences emerg@his isa space where the client cathecide to act in new way@&nd
face the anxiety associated with not performing within a familiar framewakkeven makeheir own
choice to stay with the old ways of actibgt all this from a position of ownership tfeir own actions
(Philippson, 2001).

DIVORCE OR SEPARATION OF PARENTS

According to a number of authors (Berger, Gravillon, 2011; Smith 1999; Teyber 2006; Ricci 2006;
Lowenstein, 2013) we understand divorce asnore or less unlimited event that rarely ends with
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divorce or parentakeparation most children face a period of emotional confusion one to two years
after the divorce. The divorce situation affects the identity of the child and afféets healthy
development. Identity naturally evolves in the family as a child regularly meets family members and
recognizes and defines themselves in relation to them. When a family breaks down, this natural
foundation for identity development can be lost, its claritpdaintegrity being disturbed. Divorce
challenges the very origin of the child as if the "object" of the parent couple was lost. At that moment
the child experiences an important and often forming experience, which can be potentially traumatic.

A child isoverwhelmed by a number of inemprehensible feelings in the situation of parental break

up, the integration of which is not yet matched by development. Lacking a sense of security and
comprehensibility within his or her relationship field, the child exgreces feelings of helplessness
because there is no possibility of influencing the situation. Many children are not able to erthgin
somedayit will be better againand they will gainstability and feel fine and safe. They may feel
overwhelmed by intase emotions and theiawareness of their needs and contagith themselves

and with others may be disrupted. Even after years it may seslifi their emotional life stopped and
waited for completionDuring the divorce, children make false conclusiorduiting seldblaming, as if
trying to find meaning in events that are full of emotions and uncertainties.

Working with a child in post-divorcesituation is important for rediscovering a positive perception of
oneself, finding value for a new life regli We assume that working with the past, in spite of the
current experience, opens up the possibility of actively grasping the future and opens space for
enjoying the joy of the newly created and found connection of "islands"child can benefit from
being aware not only of their experiences and needs, but also formulating questions and ambiguities
that they can open with a therapist's support to communicate with their parents. From our point of
view, it makes sense evem hindsight When children in aanseling or psychotherapeutic work
understand their own reaction to the situation and realize it, they can also leave it if they no longer
need it.We also believe that it is importatihat the child does not embrace the concept of what it was
then, oftenin an idealized formrather it is necessary to begin to experience what idsvand to find
meaning and value in a new perspective. This may supp&tS Qutthef émtianal development

and the processing of potentially traumatic events.

USE OF@MPUTER PROGRAMS IN THERAPEUTIC AND CONSULTINC
PRACTICE

The use of computer software in therapeutic practice is still uncommon, but there are many

approaches and types of gamification in the field of mental health care. There are many kinds of
psychotherpy applied games, but there is no systematic scientific research into their effect (Flaming
et al, 2017). Most of the software offered is based on the principles of cognitive behavioral therapy.

10
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The authors of the Archipelago method were inspired byDo&ch methodMy Backpackwhich helps
professionals work witla childQ Bfe story in alternative family care. It is based on creative therapy,
narrative therapy and anentalizationd + a8 SR | LILINR | OK 0 ~AYS61 2087). | el

Archipelago computer software is an interactive multimedia therapeutic tool. The program combines
the use of images, sounds, animations, interactive elements, recorded poems, etading the
possibility to print all the created scenes and work with them as pictures and create a book or a whole
story.

Although the program uses the elements of computer games, it can not be considered as a computer
game and it is not recommended toblal it as such. A computer game has specific features such as
suggestive music and rhythm engagorgmanylevels, correct angvronganswers or solutions, poist
acquired and compettion Developers of computer games hawther goals thanthose which
psychdherapistshave

The Archipelago program is referred to as "a program for children in divorce situations" or as "a project
for children in a digrce situation”, etc. We do not call itmputer game. The program does not have
any correct and wrong answees solutions. One could say that everything the child does in it is right.
The program is not eompetitionand the child does not collect any points in it. It has no levels, so it's
not possible to get to another level. The program has no music or rdefgamined tempo in which it

is necessary to work aritican be fully adapted to the child and you. The program does not atak&

on the child's demands, butther it tries to offer a stimulus at every step, which makes it possible for
the childto touchtheir inner emotions Sometimes it is necessary to explain it to children and parents.

The advantage of a computer program is that children are used to computers and multimedia software
today. Itdoes not come as an unwelcomed surprise aftén actually pleases themChildren quickly

use these programs to project their fantasiaad work with them often intuitively and without
problems. Children arin this waybetter motivated to work with yowandwe often see that they open

up and communicate more sptaneously while working with the program. Sometimes it is also an
advantage for them to avoid eye contact, for example when they talk about the topics they are
ashamed of. They like the ability to print images ater look at them again. Usually, the itthwill
quickly and easily understand thitey arecreating a story.

Another advantage is the clear structure and methodology developed to work with individual parts of
the program. The little game and interactive elements in the program give the ahidghportunity to
experiment and give them control over the situation in the program, although they often have less
possibility to look at things oeven change things this way in theivds A child experiences the
opportunity to express themselves not lgnin words, but also in pictures or moving pictures on the
screen, spontaneously understanding that the program is designed not only to "do" things but to "try
them out". Incentives such as "try it out", "try it," or "you can try it anyway and see whatlike,"
"How s it workingfor you now?"and "What is it now ... Will likely be usedrery often. The purpose of

the work is by far not only the end result, but the process of its search and the freeafo
experimentation withthe otherwise difficult ad demandinglife situation.

11
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Bits of animation of some subjects usually have no purpose but to entertain and encourage the child's
curiosity to explore objects and events on screen and in the field.

WHAT ARCHIPELAISOAND IS NOBEFORE GETTING STARTED

Archipelago is only a therapeutic or counseling aid. It certainly can not replace and does not replace
any basic therapeutic and counseling work. As with any other therapeutic aid, you can only work with
Archipelago after you havestablishedgood contactwith children and their families, arntthvecreated

a therapeutic or counseling contract. We recommend that the ability to work with this method is
already part of the initial contract.

Archipelago can beseaful and can only help if a weltlucatedprofessonal is working with it. The
method and the progranby themselvesan never be useful. That's why parents and other childcare
professionals never work with the method, only psychological or psychotherapeutic specialists.

Archipelago is not a diagnostic fodhe Archipelago method does not have the ambition of measuring
something, it has not undergone any standardization to become a diagnostic psychological test. And it
must not be used as such. Use other standardized psychological diagnostic methodgnosedia

child. We strongly adviseo not use any information or materials obtained by working with the
Archipelago method as part of or annexing written reports about the child for any purpose. The reason
is that the method has a different purpose than gjeg information about the child or writing about it.
Keep in mind that in the process phrental divorce, a child may be found in situationsvolving
different investigations, litigation between parent,subject and unfortunately often even an object

of many arguments and often accusationfe therapeutic or advisortherapeutic or supportive
therapeutic work with a child hee different goals. When working with the Arcleipago method, the

child getsa chanceto usehis or her ownimagination, is suppted in creativity and gains spader

safe selexpressiont K S  Cskclire éd@nhactionvith themselvesandtheir surroundings helpghem

to heal and grow. For example, a child may express a great deal of witgesne of the parents,
although it doeshot mean that he or she should not associate with the parent, etc. Never confuse the
inner subjective world of childhood fantasies and child emotions with the objective diagnostic
examination of the child.

Each therapist and counselor also has their owocpss and rhythm for working. We assume that the
method we put forth to you will be used in accordance with our recommendatiousat the same
time you will not applhyit word for word but to insteadadapt it to your own approach and practice.
Although wetry to describe in detail the theoretical and practical background of all the steps in
working with the computer program, we are primarily concermgth makingthe sense and meaning
accessible. What we define is rather the overall framework and the figisrticularwork, not a final

and complete or perhapgist a single list of instructions and interventions. Many of the instructions
and interventions are specifically mentioned, buimarily so that we clearly and comprehensively
illustrate our own hinking and our approach.

12
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Additionally, each child has their own process and their own individual needs, wiméctherapeutic

and counseling work must respect. In the end, each child finds their owse)qaission material. The

task of the therapist andounselor is therefore to offer various materials and to findt which isthe
Y2ald adadrotS F2N) 6KS OKAfR | yR (KS DeSpieShew itJA &
may appear at first glance réhipelago is not based solely on working watltomputer program. The
program creates a basic framework, a clear and predictable structure that can be retained, offers a
number ofbreaksand incentives, and slightly motivates the child to completetdsk However, every

part of the work invites usat usea variety ofmaterials according to the needs and possibilities of the
child and the expert working with hirar her. Whatever fromthe story can be playedround with
(maskshand pupets, disguises, plush toys, sandbox ag,well asanything thatcan be processed or
modeled during the work (drawing, painting, clay or plastic, collageor.their photos can become

part of the final book about the story ohanimal

A therapist tlerefore has the opportunity to be repeatedly in contact with théfdrent parts of the

whole therapeutic process in a variety of ways. We believe that such cyclical work for children greatly
helps to process various difficult periods of life and to find a space for recovery and empowerment. It
is also a job in which thehild gains a lot of opportunities for various minor active and creative
problem solving.

The structure of the computer program and working with it enable it to maintain a clearer focus of
work and its limits (which can, for example, be based on the ctrtework, parent or child contract,

etc.) and to help children with different events and processes within the therapy to link and integrate
more clearly and intelligibly. The clarity, the clear focus, as well as the specific result of your child's
work (ndividual products or a whole book) can also help you clarify and summarize your child's work
with their parents and help them deepen their relationship with the child through sharing.

The computer program never captures thell world of I O KirhdgiRtiba. From the beginning, let
your children know that if you create a book together, they can draw whateweradd stickerdater,
etc. Keep track of whathey need, so you donot forget it.

Before you start working with kids, try the program yourself, giamiliar with the metaphors, play
around with it, learn the steps and instructions, discover different options, try where and how to
save the pictures. As with any other technique, someacticeis needed before you learn everything.

INITIAL CONTRACT

We assume that you work with children and their familiesly after concludinga therapeutic or
consulting contract and that you have your own forms for these purposes.

We recommendhat in order towork with the Archipelago methodyou should include in the initial
contract with the child's parents and the chittemselves
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Do notapplythe method on each child in a divorce situati®@ee ourecommendatios when it is not
appropriate to workwith the method.

On the other hand consider that even with dldren who have entered the therapy or counseling
process for quitaifferent reasons, you may decide to use the method. Most oftenexgectthat this
will bein caseswith children who havéiad to experience heir parents' divorcen the past and you
can only concludevhile working with themthat their current problemsor symptomsare relatedto
this. In that casewrite up an initial contract withthe parent and inform them that you are thinking
about it and want taget the child started with thérchipelagomethod.

Contract with the parerd

Before you introduce the program to a child and offer to work with them, inform the parent about this
option. Give them a brief overview of the method, telling them that part of the work takesepbn a
computersothey are not surprised. You can demonstrate and show the first page of the program (the
main menu with the path image) areventuallyalso the selection ofharactes page. Do not show
morethan that to theparentsas theymaytend to advise the child whab do in the program.

However, do not promise to work with the Archipelago method, because the child may reject it.

Inform the parents about the fact that the child creates a fantasy storynadramalin the program,
where tey can identifywith the arimal insome experiencesand yet in others they do not have to
Make it clear that tis story helps children express and process their own experiences. Let them know
that some products may be the result of the work, and that the child may want to show. tiflemndo

not, however, promise products (or a book) to the parents, because a child may decide not to show
their parents and that is to be respected.

Clearlyagreewith the parents(and best done in writingat the beginning that the result of your work
with the child will not bea pointthat could be the subject of arguments in any dispute about a child or
litigation. Exceptions arenly in cases where the legal framework of the state in which you work is
required (notification duty or specific situatioris which your confidentiality is broken, etc.). While
most of counth Slag@ frameworks protect the privacy of the child, it may happen that parents or
some other institution will request sucmformation. That's why it's good to have such a written
contract from the beginning. If you are not able to get such a contid@psealternative therapeutic
and counseling methods for working withe child. Archipelago is a program thatigles the child in
depth to his or her experiensgand at the same timean bring many materials and products ttsaty

a lot about the child (seemingly objectively). Ensuring the child's safety for such work is very
important.

Contract with the child

Also think about using contract with the child Consider if working withhe method will somehow
contribute to what the person expects and needs.
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For various professional reasons (most of all, we assume the child's protection and the confidentiality
of his / hercommunication with yoly you can decide not to share some of theldh creations or
products with the parentsThisalready belongs to your own professior@mpetencies That's why
sharingi K S  @iéatidn&vithithe parentscan be offeregbut do not promisehis.

As with any other counseling or therapeutic workuyagree with the child that you will respect what
creationsor other materials they decide to create while working with the method and not sharing with
parents or e.g. with one of the parents. Agree in advance the conditions in which you would respect
their wishes, as well as the conditioaponwhich you could not respect their wishes (such as a specific
contract with your parents, a notification duty or a specific situation where your confidentiality is
broken, etc.). The child should always be well awair what will happen to the results dfieir work.
Predictability and comprehensibilitgre extremely important when working with children in this life
situation.

WHO THE ARCHIPELAGO METHOD IS BESTEHN

The method is intended for children fromppraximately four to twelve years of age. It always
depends on the particular child. It is also necessary to consider the emotional and social maturity of a
child, not just their chronological age.

The methodology takes into account the experience ofgareod and younger school children, uses
metaphors, pictorial materig] and encourages the use of plush toys, hgngpets and various
objects. We recommend working at a time when the situation is already relatively stabilized after the
divorce and the chilaan start exploringtheir own defense mechanisms. We are interested in the
child's perspective we supportthem in deepeningtheir awareness, we givtheir feelings legitimacy,

we help toidentify these feelingsand we focus on the integration of the expamnce. The method
allows experimentation with the offered material. The chosen form of work (pyermalizng,
experiment) helpghe child open up and shar¢he child is relaxed, focused on the herafuédir story,
andthey also communicate more easi@bout topicsthey cannottalk about at other times. Similarly,

the use ofexternalizingvork is referred to in e.g. White and Morgan (2006).

With different age groups of children, you will probably benefit fraarious parts of the whole
method. E.gWith younger children, you can put more emphasis on playing and experimenting in the
work (you will usepuppets masksand plush toys) and you probably do not use messagih,older
children you can pay more attention to messages (you can modify thenretiffg, make them
collages and even big posters, etc.) and sharing (you might be more interested, for example, from the
advice of other children who have left a message in your office) or perhaps just the individual
guestions the child has realized or débed in the processwith older children, we haveolid and
profound experiencein working with feelings of guiltor some other time they describgarious
memories from a distance and with relielhey describe various memories, whérey tried to work

out how to bring their parents back together, etdlith older children, it is sometimes necessary to
admit that the pictures are too childish and respect if they reject the method.
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WHO THE ARCHIPELAGO METHOD IS NOT DESIGNED FOR

Individual work with childremn situations of acute divorce disputes

The method is not intended for individual work with children in situations of acute divorce disputes
where their parents are still deep in conflict and litigation. In such situations, you may prefer to work
within achild support group in a similar life situation or other supportive therapeutic and counseling
methods for working with a child. Archipelago is a program that guides the child in depth into their
experience, androm our point of viewdoing so wouldhot be possible and appropriate at this stage

of the divorce situation. In this respect, we fully agree with the recommendations and practices of the
Dutch program No Kids in the Middletif://www.kinderenuitdeknel.nl)

If you decide that parentare proceedingwithout conflicts and in accordance with the interests of the
child, you can, of course, start working with the program at your discretion even before the whole
process of parental breakp is finalized.

Chldren who have not experienced divorce or parental separation
Because of its clear purpose and methodic closure, the method is not suitable for working with
children who have not experienced divorce or parental breakdown.

Your own children

Again, we wouldike to repeat, that it's important that parents never work with the method. Ewth
trained and registered specialipairents we do not recommend using the methathemselveswith
their own children. It is not a seltfelp tool. Ask a colleague in youegion to work with your children.

Working with siblings

We do not recommend working with the siblings together. We have the experience that the children
themselves, according to their age and their possibilities, activetreate their relationship wit their
parents and respond to specific life events and charigéiseir own original wayWe see that similarly
older children who have experienced the same events eventually respond differently and have
different needs both in their parent relationshipsd in the therapeutic or counseling process.

Our recommendation is therefore to work with each of the siblings separately. Books or works created
by the work can later be shared by children, preferably in common consultation with you so that
sharing remins safe for all children.

THE BASIC STRUCTURE OF ARCHIPELAGO

The Archipelago method hass#&ructure that reflects how we think about theork with children in
difficult life situations. During the wonlwe gradually introduceo the childthe whole issueworking
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with cards), we offethem the opportunity to getinto one of the characters of the story, to gragir
skills and advantages, to get to kndaheir family, friends, resourcesChooseCharacterand Safe
Pace), learn how to handle common life olmtles and difficultiesWinter and Thunderstorn) and
gradually begin to work with feeling€ooseCharacter Safe Rice Winter andThunderstorm. Only
then will we start exploring the difficult events and the feelings associated with théiter(the
Earthquake and offer the child to use all the resources and reinforcements and skills acquired in the
previous work tohelp themselvescope with an unusual and challenging life situatigiNew
Archipelagd. The next step is to build a new life perspective witich of the parents separatelWith
Mom and With Dad and to promote deeper communication between the child and drisher
surroundings Messageand Working with the BooB. Part of workng with the Archipelagdncludes
working with parents and relationshs throughout the family dducating the family, offering
metaphorsin order to comprehendhe whole situation, etc.).

We certainly do not recommenfumping aroundthe program. We understand that with different
children you will work differently and likesg in different stages of the work, but do rjamp around
because the structure is important to kegour work safe and effective.

NUMBER OF SESSIQN®W LONG THE WORK TAKE

We cannotanswer that exactly. It always depends on the child and the spesiifiation. We do not
recommend working with the program without a previous contract vitik parents and at least-2
meetings withthe child (establishing trust, getting to knotke child with you and your workplace,
etc.).

Some older children will gditough the program very quickly, even during@ Ineetings, and @/ stop
with them only on the themes and processekich arerelevant

When considering the amount of time to do the work, consider the following:

Within the framework of an introductory meeti you work with the cards andet the child
establisked in the program. Next, yowork with selecting a ltaracter.You pay, replay, test all the
animals, talk about everything. You can alseate the selected animal or at leastolor it on

preprinted paer.

At the next meeting, focus on SafeaP¢ and Winter and hunderstorm Name the resources and skills
that help the animals. Then work with Earthquake d@hd two proceedingscreens.When working

with the scenes called After thearthquake andNew Archipelago, we recommendever separating
them. Have them always in one meeting so that the child does not leave without completing the work
with the New Archipelago stage.

At the third meeting, you can finish the program and print everything.
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The followingneetings can be devoted to the boekoloring, collageadding thingsbinding,making a
cover..., it depends on the child and how much tirgjeu have and how much wostou are doing.

It is a good idea for this work, the situation allows and ithe chld agreesto make a joint meeting
with the parents or at least with each pareseparately where youwill introduce the book to them.
(see chapteWorking withthe book)

THEMAIN OBJECTIVES OF WORKING WITH THE PROGRAM

Working with emotions (educationxperiment, play, seléxpression)

Child resource mapping (sesupport)

Selfacceptance (and setfourishing worlk

Working with stress response and child sedgulation process

Working with shame and guilt

Exploration of difficult eventsinterest in thechild's view and experience

Space forconcludingsome events and working with the emotions associated with it (sadness,
anger)

Naming theeventuallosesand workng again withemotions

Working with thefantasythat parents willget back together

Opporturity to experiment

Goncludingincomplete events

Small opportunities for at leash fantasizedcorrection of some events (explanation, excuse,
discoveringhat it will getbetter, etc.)

Regainingthe feeling of control over certain situations in a childs li

Mapping the support network of the relationships the child has

1 Facilitating the communication of the child with the environment (parents, siblings and relatives,
friends)

=4 =4 =4 4 -4 -4

= =4 =4 4 A

= =4

CARDS FORHEINITIAL WORK WITHIECHILD

Cards can be downloaded separatelyvatw.games4therapy.com

This is a set of eleven cards that you can print lantinate We recommend color printing to A4 size,
but it isentirely up to you.

This is one of the ways to get tivdrk processtartedand to get the child into the project.

The ards help the child to realize what the whole thing is about.
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If you are working with children diamilies where some of the followindo not apply, change the
instructiors or completely omit thecards.

Recommaeaded instructiors for working with cards:

"Before we start working with the prograirtold you about | want to show you something."
You take the first 6 cards:

"Here isthe lioness motherand the lionfather. Do you know with is whicl? "

"And here, you se they decided to live together. Do you understand tlaatd do you know about
that?"

"Here children were born .... Maylimys maybe girls ... And they're family. "
(The child came pulledinto the dialogue irdifferent ways depending othe situation)

"Here the kids grew up. And now, as | can see, they started to separate a bit, what do you think? Do
you see that too? Do you know that too? Are they alreaiy kidsand sometimessleep over at a
F NA Sy RdRrayHelsek thigs differently than theiagents? "

"And here the® Zr&lly stared to live separately. One of them even found someone aod they
live together Do you see th& "

"And now, andthis isimportant, have a look A Uifipdrtant for everyonethat they can still stay in
touch. Maybethey go for avisit, call, wisthappy birthdayand soon. "

"If we were to mix the cards now. Could you sort them? "(Help the chiltejfneed it, letthem play
with other sorts of possibilities and take a look at them.)

Then you will take the remainirfiye cards:
"And here's another familyMommy Tigiess Daddy Tiger, and Two Tiger Kids."

"And something happened, we do not know exactly what, but the parents decided not to live together
anymore. And it was when the children were small. "

"But here,just like the family before, it is also important for everyone to stay connecfea.know
gKIFGQa 32 Ay 3, makg phong callskvBitejsid efich @herMaybesome peoplemore and
somepeopleless, but everyone a bit. Do you understahis? Do ya want to ask something? ™ Do
you know someone who experiencéus? "

At this stage of the work, do not force the child to talk abdbémselvesunlessthey start by
themselves Talk about other children, other familieshout thetiger family on cardsand so on.
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You can end thevork as follows:

"Well, now we were talking about two animal families. If you want, we can noexftime work with
the Archipelago program, where, as you will seeré¢hare even more of these types faimilies. "

WORKING WH THE COMPUTER PROGRAM

After the initial work with the cards, we offe¢hat the childcanget to knowother animals and their
families and with the help of a computer prograoneate their story.

Languages

For English click othe three white dotsicon B2 in the upper right corner and #n click on
29~¢Lb! ® 6{SS 06St26d0

GAMES4THERAPY Archipelago

CESTINA

ZAVRIT

N
o
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It will offer you either CZ or EN and you select the EN for English. (See below.)

GAMES4THERAPY Archipelago

. vt # 'y

-0.’

To add a new profilé, click the "+" symbol at the top rightner

e W 5 &
of the profile list.

CESTINA

ZAVRIT

N
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Use the child's first name or nickname that thtbgmselveschoose for the account.
e Protect their personal information. Consider what data protection (computer, notebook,
flash drive, etc.) you use, where you upload, where gont it, and so on.

WSS Our company has no access to this data. Everything is stored only on your computer or
notebook and the only administrator of this data is you.

Individual scenes of working with a child are stored in their individual account and a&tuibeed to
at any time. Everything can also be printed at any time.

After completingthe work with the child, do not keeghe accounts unnecessarily long.
m§g Every account can be easily deleted.

Icons and images important for program control
Main menu

GAMES4THERAPY Archipelago

MEssages - WITHFATHER

' WITH MUH

%) -~
e

NEWARCHIPELAGO

AFTER THE EARTHQUAKE

L& CHOOSE CHARA;TER >

#  ° EARTHGUAKE -

PR S

SAFE PLACE * * RAINSTORH

This is a scene with the map and the individual stages of the work. We recommend following the
structure and do not jump around in the program. However, depending on the child's needs and your
work with him or her it is possibléo return to individual senes. Clickn the icon: B i the top

right of the screenwhichexpand the inventorywith offers for additional actionsClick on the pictures

on thepathto work with a partial scene.

N
N
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Print

In the main menu when you click nyou can always eithdeave the program (Close) or print
the scenes you created (Print Out).

GAMES4THERAPY Archipelago
PRINT OUT

J CLOSE

HESSAGES + WITH FATHER

A'H'ER THE EARTHG\I.AKE

QWUSE CNARAFT !R =

* EARTHGUAKE

SAFE PLACE * ‘:msrom

This dows you to quickly print the created scenes. Scenes can also be printed directly from the
directory on your computein the Print folder.

4] || = | Aschipelago

Home Share View
A ['—E] U “Cut & LD x iﬁ ] Q’“’“’“"" E] ﬂovtﬂ' $S¢I¢<1m

W= Copy path 47 Easy access ~ 2 Edit '~ Select none
Pinto Quick Copy FPaste Move Copy Delete Rename New Properties
it [F] Paste shortcut ~ tov  tov o folder o Stistory T Invert selection
Clipboard Organise New Open Select
« . 4 > (G:) » Archipelago winv9.3 (zip) » Archipelago »
B This PC o~ Name Date modified Type Size
B Desktop . Archipelago_Data 11/06/2018 08:12 File folder
B Documents Print 07/09/2018 11:05  File folder
" —— | Profiles 07/09/2018 11:04 File folder
D s 4 Archipelago 05/06/2018 22:02 Application 625 KB
e [ UnityPlayer.dll 26/03/2018 12:26 Application extens... 16,708 KB
»| Pictures
B Videos
i Windows (C:)
- (D)
- Samsung USB (F
- (G)
- (D)

N
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In Profiles(as you can see thelder abovg, you can also easirase/ delete profiles if you do not
want to work with themanymore

You can always print either single scenes or just selected scenes or all scenes at

Door

This icon enables you to leave the individual scemesgo back to the main menu. When
you work with emotions this icon enables you to go back to the individual scene you
worked with before.

It first appears when choosing a character. The owhésprogram guide. The owl has a
male voiceto offer a male guidefor the children,because there aregyenerallymore
women working with children in this professiofhe avl does not serve as a substitute
for you.Youalsogive all the instructionpersonallyto the child.

Emotions

This icon is accessibleoif any scenather than the main menult allows you to work
with emotions.

n

57-\ @)
The screen is saved whenever you work witlitisaves the last changes you make on it before leaving
the scene.

Several images with different emotions will appear in thalfiorint, and it is worthwhile to make small
notes during youwork, so you know what scenthe emotion picture belongs to.

Save After the Earthquakescreen icon

This icon savethe After the Erthquakesceneinto the following New Archipelago
scene Thisis to make it possible for the child to repair the originsiter the
Earthquakescenein the New Archipelago.

It's the only place where you need to think about saving a scene. If you forget to save
the scene before leaving it, it will not be lost, yoinaways go back to it, but it will

not recordto the followingNew Archipelagscene If you forget to save th scene,

you can easily fix it.
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Who controls the program?

Theguide througlout the entire programis clearly a therapist or counselor. Althouighthe program
the Owlplays a guiding role for children with iteiceand instructionsit is better when the child hears
the instructionalsofrom you. Be the one who decidegetherto continue onwith the programand
do not be afraid to become the progm controllerat any time.

Be the one who presents the individual scenes and shalat can be done in them. If thehildis fast

or impatient, do not letthem control the mouse and the screen. Be the one who controls everything
and let the child navigatexactly where to go. Always make sure you do it right, whethsihouldbe
here andlike soor otherwise .... Ask a laif questions Sow down the process and give the child the
opportunity to better map the field / screen, identify their own impulseslaneeds, and implement
actions with greater awareness. The whalerk processcan at any time becomégural - the main
topic you are talking about, you are describing and exploring.

When working with calmer typehildren, you can leavihe larger part otcontrolup to them.

Some children need supponrthen workingwith different parts of the screen or options.

MAP WITH INDIVIDUAL STAGES OF WORK

GAMES4THERAPY Archipelago

HESSAGES - .wn'ﬁrn'nsa .

CWITHHUH o
e

. NEW ARCHIPELAGO

AFTER THE EARTHQUAKE

¥ ‘cHoosE chARACTER. 2

& ° EARTHQUAKE
&

. . o WINTER i
® S ) e e E =
X 5 L I =
A Jﬁ & . .
SAFEPLACE * . ® RAINSTORM .
' v

A child's voicéntroducesthe computer program and say$This is a program about animalsho may
share simit NJ SELISNA Sy On%atthéng" e 2dzd [ SGO&

N
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At thispoint, weonly explain to the child that the screen is the way amerthe program. A child from
the beginning of the job whenever you return to the main mesees the beginning and the end of the
journeythat they will be joining with you in the program.

The work begins by selecting the character at the bottom left and continuing up to the horizon and the
sun.

It's another metaphor you can usehe way. It is up to you and your chilgierspectiveif andhow you

use this metaphor. Generally speakirigy, creating thestory, the motive of the journeyis important
because it makes it possible to express a certain development or shift, expressing the fact that the shift
did not occur immediately, that it haits phases and stops, that iquired some effort, and so on.

WORKING WITH REACTIONSTRESSelecting a character

Theoretical basis

The process of idorce or parentakeparationoften become unintelligible to the child as the events
are full of emotions and losses and children ofténl yoOaile unable tosharewhat they think and
feel. The child is trying to adapt to the months and sometimes yearbaige and chooses the coping
strategies that sometimes persist long after they are no longapéve. Such origingl good and
creative solutions can then gradually prevent a child from rety and spontaneously contactitgs
or her surroundings, prevent the child from growing, inhtbigir creativity, and harnestheir energy
to the past orinagination (Perls, Hefferline, Goodman, 2004; Oaklander, 2003 Philippson, 2012).

N
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Inspired by the different approaches workingwith childhood trauma (Levine and Kline, 2007; Siegel
and Bryson, 2015; Tempe and Hughes, 2008), we have chosen three ofriigesponses to stress,
which seem to be a foundational bkground inthe human neural systemEach reaction forms an
involuntary triggeed emotional and behavioral complex. They all hamedels inanimal behavior.
When we use animals as tearerof readions, we remain comprehensible to the childis clear to
usthat in many ways the choice of these three responses is limited and inadequate. Perhaps the child
you work with would be better identified with another animal. Wad technical limitationgnd only

three options were available. If it turns out to be important, and d&dditionalwork stimulating you

can create another storwith the child, which is inspired by Archipelago, and useompletely
different animal. It depends on you atige childs creativity.

The animals we clseare bearersof the reactions: fight flight/escape freeze.

Each animal is theearerof one of then. The reaction itself brings advantages and disadvantages.
Each animal reacts with its reaction whyou click on it Whenyou do not click onit, it stays calm. The
one who controls the computer controlsnanimal The animal has the opportunity to repeat the
reaction at any timahroughout the work procesand in the other scenes (it remaiiits skill). Each
animal caralso be imagined through the poem we wrote about it. The poem invites you towgthy

the child to work with the lody and also educatdt describes the skill of the animal, its advantages
and disadvantages as well as the circumstances or skills that thie reaction to stop.

It is yourjob and competence to work with externalization or to do imaginary and projective Wdek.
offer just a bit ofinspiration:

The tiger represents theHght. Its actions are fast, often regardlessitd surroundings or eenits own
needs.To a reasonable extent arid a normal situationthe reactions are healthy and strong. It needs
strong muscles. The tiger can be challenging for his surrounding#, dngs not have to suffeunless

its surroundings do not understaritor reject it.

The hare represents flight/escap# can act for a long timas if nothingis happening Butit is alert
and whenever tensions appear runs away. To a reasonable extent an@ normalsituation, it is also
a healthy and strong reactn. Thereforeit needs strong legs and enjoys the fastest wpagsible Its

actions and contactsvith others however, may lack energwhich was used up while runningt

probably does not make any great demands on anyoneijthoay feel misunderstood.

The hedgehog represents Freezinig stops in a threatening situation aralirls upits body irto a bal.

It does not hesitatejt does not carejt remains fragile and passivis reaction isdevelopmentally
older, more common in younger childrelh hasfewer opportunities to cope with stress. Howeviris

not entirely passivelt cancurlitself up andit can need helginding circumstances wire it canuncurl

itself from the ball It's good to talk about hovt knows when it is safayhereit feels sée, andto play
around with curling and uncurling into a hahd possibly relaxing.

From the perspective of Gestalt therapy, these reactions can be undersiomrding to the situation
and context as a creative adaptive solution or vice versa asuptien of the natural process by which
the child adaptsto the environment and ircontact with others The aim of the method is not to
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eliminate these reactionsWhen working with themit is important for us to explore (description,
interest, playng, experimentation with different roles and also with different intensity and form of
individual reactions)andit is important for the child to realize hsr herreactiors and to gain more
control over them.This isn order to be able to choose whether or nto react And we aim for
greater regulation of the child's behaviwr order todeterminethe exten of his or hereaction

Instructions
G9FOK FYAYFE A& &aLISOAlIfd / K22aS8S 2yS 2F (KSY®E

The child is instructed that evepnimalknows somethingHe or shds encouraged to get acquainted
with them and instructedhat they will needto chooseone of themand create another story abolit.
From the introductory screerthe childalready knows that the animals have expeded something
similar to them.

Help the child look at the animals, test their reactions, playith them on their own or with the
puppets and listen to the poem.

Together withthe chld, you can also look for what other animals are cltwshis or herreactiors. Ths
can open uproom for moredetailed work with(i K S Orfteinfll Rr@césses. You may ask yourself:
"When do you act like a tiger?" Or: "In what situationy@ur reaction like the hare?",and so on
During the nextwork sessionsregardingthe possible adaptation of the presented rtents and
processes and their integration, & possible to starto sensitively exploréhe reactionsof the child
related to the divorce situation.

Next to theanimalare its parents- mommy and dadly. They are just there tbe looked atand are
prepared for the proceeding work.

The whole stimulus situation caso work only aprojective gxternalzing work. In other words, you
can consistently talk only about animals anot ask the childdirectly, if they do not cometo that
themselves But if itis at least possible, we also recommend offering the possibility of appropriation
projection and identificationwith it. You may ask, for example, "Do you knihig too?" "Have you
ever experienced it?" Or "Do you ever behave like that?" Osthlaalready happened to you?" If the
child answerst & Sydi can show interest and continuay attention towhat helpedthe childin the
situation, howthey got out of it when theeaction ended. For a description of the behavior, you can
use words that are ffered in comparison to animals andhich are offered, for example, in poems. If
you identify a child with a reaction, always confirm that it may be thit reaction isxot wrong inand

of itself. However, it is important for the child to be able to reaad eventuallystop or regulate or
adopt a larger repertoire of responses. For further inspiration in working eiternalizing for
example (White and Morgan, 20Q@y project identification work with children (Oaklander, 2003) and
the use of poems aninspiration from the animal world for working with chilolod trauma (Levine
and Kline, 2012).

We recommendnot to force childreninto re-owning orappropriation of their own projections and
identifying with them. It is good to offer, to be interested iy but not unnecessarily urgent. If the
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child does not spontaneoustonnectthe story of theanimalwith their story, you should respect that
Externalization oprojectionis natural in childhood. The wodhouldremain safer, smoother, more
playful With more children's imagination and creativity, the child will be relieved to benefit from the
distancethey gain fromtheir own problems by exposing them. It will give you a lot of material about
your own resources, ways to solve things, teach you as f@gsimnal whathey really need from you.
(White and Morgan, 2006). However, if it is important for you and your work, that therehitdlk
about themselves then in such a case it is possible, for example, after the story is finished and the
book can banade as follows: "Well, now | know a lot about the bunny Sam. | learnedtshadrents
separated andit ......... You know, but I'd love to know more about you and what it was like for you
when your parentseparated Perhaps it was simildor you asfor the bunny, maybelifferent. Do you
think we could ever talk about it or paint it or make it somehoW®s think sometimes that the child is
actually just forming a story ofneanimaltogether and talking abouit to talk about things that until
then they werenot used to speakingbout The childearns words (&. emotions), learns the narrative
structure (the main hero, the characteristi¢beir surroundings andheir friends,their resourcestheir
abilities to handle the problemsheir own story pbt and solution, the outline of the future ...) how
and if you listen tahem, whether you lethem tell youin their own words, whethethey can afford to
experiment, look and do not know, check how you can rewrite the animatlseio parents. Perhaps
the childneeds it all beforethey dare to say that something of what has been experienced by a
animalhas been experienced llgemselves as well.

The older the child, the more secutbey feel in thesituation, and the more secure they are, the
better their own projectedcontentis and the ability to work with it. Otherwise, if it is important for
you and your approach not to remain only widxternalizing the child will need more help and
support to prove it.

Working with the selection of a character donot necessarily relate to the divorce situation at all. It is
not needed. Many children, however, in this part of their wbdginto describe their own reactions to
family events.

Some childrercannotdecide which animal to choos&o continue this workyou only need to select
one, but others may béheir friend and accompany the program. Or tlkild can create two to three
different storieswith two to three different animals. We recommertd first complete one (slowhand
gradually elaborate it) andhen ewentually do the nextone (even in onesessiol. To work with
another animal figure, start from the beginning when creating a new profile. This ensures that you
havethe previous work with the first selected character available.

If a child thinks dung the program thathey want another animal, it can be done at any time by
returning to the original character selection. The animal then chamdmsg with theparents in all
scenes, even those you've already worked on.

The need to change something, mifydit or just try it I vy 2 { K SislEompletely naturahnd should
not be feared The program allows it.

In the process of choosing tleimal ask forits name (let the child name it) and also be sure to touch
on itscharacteristicsYou may be surprigeat what skills and qualities your child wilink of for their
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animal Certainly,do not avoid different special skills, magic or sygmevers Make note of everything
you work with. Any skills and supsekills can also be symbolically expressed whileking with the
book of animals in the various scenes. Some children make up the animadsiéimdore details with
the help ofvarious guides and helpers. There is roatrthis pointfor an interesting and stimulating
therapeutic interview. Keep in mind than this introductory work you basically create the child's
identification with theanimal its emotional interconnection, and th@e tuning of it. This is essential
for the following work steps ithe program. Danot rush things

For many kids, at thistage, you can also use the language and principles db&yallyknow about
through computer games if they play them. The characters they choose have their attributes, their
weapons, or their protective items, theireaknesses and their strengths.

You ca easily make animals with children from a piece of cloth or a toMeaking itdoes not take
more than 510 minutes, the materials are noexpensive, and we offer instructions on
www.games4therapy.com. Childrdrave funmakingthe animals and like to takédhem home. Once
again, their identification with theanimalis enhanced and it is easier to consolidate and further
develop the language @xternalizing With eachparticular animalt is better to createits own story ...
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Poems

Tiger

Tiger, tigerm the bush
Angered by [a noisy]
someone

who would not shush.

Tiger, tiger waking up,
stretching out.

Every muscle, every nerve
readyq

Its whole body steady.

Its chest expands, it takes
breath in,
the tiger roars loud and

grim.

Roar after roar, eardrums

pop, o
Ftft 6K2 fAAaUGSY
stop.

You too are like the tiger,
a master of this fearful
anger,

you clench and bare your
wild teeth

at those who dare give you
trouble.

Every muscle, every nerve
ready.

Your whole body steady.

Rabbit

Clever rabit sits
and eats the grass.
It watches and listens.

LG dzaSa _7\[3(551 g A
gKSYy AiG0&a F2NBa
shares its secret knowledge.

Ever careful, always
aware of everything.
It will jump up

like a spring,
and run from anything
that upsets it.

It can turn in a hp,
zig and, zag to the stream,

Fizfabtestduhiefin et QR

woods

It leaves its fear above
ground,

and takes shelter in its
burrow.

But, you also know how to
run,

jump, dash, and loop.
Your body listens to you
while your heart races away.

You flee along theneadow
passing through the field.
You escape in a flash
beyond the horizon.

Hedgehog

Little hedgehog is a friend
who plays well. It scurries
around the garden and
sleeps

in & house of sticks and
feavés2 Y S

It doesn't run, it doesn't
fight.

If frightened it wraps itself
up.

Protected, hidden irts
spines,

it waits until the danger's
gone.

If a fox approaches, it does
so with care, avoiding the
hedgehog's

sharp pointed quills.
Because

of its protective coat

it never needs to hurry.
When it's ready, whout
worry,

it rolls out ofits spiky ball,
to stretch and shake in the
warm sun.

When you are ready and
sure,

You too let your guard
down.

You roll out of your
protective shell

and relax in the warmth that
surrounds you.
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EMOTIONS

This icoristo enter the screen where you can work with emotions. The icon is available
for each scene except the start menu and Esethquake.
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Working with emotions is, as we suppose, part of any counseling or therapeutic work with children.
The fact that children tentb be confused about th@arentaldivorceor separationthat they have a
great variety of mixed and often ambivalent feelings they do not know gbang referred to in
multiple sources (Berger, Gravillon, 2011, Smith 1999, Teyber 2006, Ricci 2017 steiny@913,
Levine and Kline, 2012). We also have such experience and therefore we sifepeogramwithin

the Archipelaggprogram which isdedicated to emotios. Our goal is once again as playful education,
and above all experiment, experience, sefpression and sharing.

This software is just one of the many toéds workingwith emotions. In the Archipelago program, you
work with emotionsin a way so that youes the level of emotions on imaginary scales. The maximum
degreeis then accompanied by short animation and sound. Sounds alternate from the sound of
natural elements through human voice time clinking together ofglasses. The variety of sounds
encourages you to find other options for expressing your emdtiwough sound orthrough amustal
instrument.
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The screen is saved whenever you work witlitisaves the last changes you make on it before leaving
the scene.

Several images with different emotions will appear in the final print, and it is worthwhile to make small
notes during youwork so you know what scene the emotion picture belongs to.

Working with emotions is recommended when choosimgaaimal The icon also appears for the first
time, and it is likely that some children will askout it. At this point, make themfamiliar with the

work, explain everything to them. The aim of the work is probably alsonaplete education about
emotions. Let the child play in the program with all the animations of emotions, expldireto that

no emotion is "good" or "bad'and askabout thdr experiences. Again, if necessary, pagund with

any emotions, etc. Ask very specifically about situations where the child feels emotion. You will learn a
lot abouttheir ability to identify emotions.

There isemotion without designation- explain tothe child that the program makers may have
forgotten some emotions. Ask a chhdw he or she stillsometimesfeels. Offerthem the ability to set
the level of that feeling, and wheathey choose tgrint it all, make note of thisThe child can also give
this special emotion a name.

If you work with this sulprogram, for example at the end of the first meeting over the Archipelago,
you can print this scene straight awdlge child then colors it and takes it homé&here is the chosen
animal in this sceneob, so he childalso gets a picture of the aimal to take home including
information that theanimalhas a lot of different feelings. The image may or may not be part of the
book later.

w
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Working with emotions is crucial, especially in tiger the Earthquakescene. However, it is up to you
how often and when to work with emotions.

As a further inspiratiorfor working with emotions, we recommend choosing a color, symbol or an
object you usdor workingin a sandbox, etdVe recommend that you show interest wherethe child
feelsthe feeling,what happens taheir body whenthey experience the emotiorffor inspiration we
recommend: Oaklander, 2003). You can also invite the child to paint the feeling, and the printed
Archipelago book can also serve for thigpose. It is important tdook togetherand to find the right

word for the feeling the child will understand, anldey will also know that you understanthem.
Emotion naming itself helps to integrate experiences as the child gets a tool for communpicaitn

the environment. Describing and understanding the content of what | experience is also helpful in self
regulation (Carroll, 2017; Oaklander, 2003). Children need to know that we understand what they are
experiencing and that it is all right thatdi have these feelings. Do not be afraid to educate the child,
familiarize them with a whole range of feelings, explain their content. This may be helpful, for
example, in searching for the opposite feeling, or mapping whatcthill needs to feel emotioror
eventually stopthe feeling.

SAFE PLACB/ORKING WITH SEBIBFPPORT ANDLEE
NOURISHMENT

w
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Theoretical basis

At the beginning of workingvith a child, but also later in the process, we put emphasis on supporting
seltfunctions We perceivehe self inaccordance with Gestalt therapwhich is more of function
than a state. The self develops in contact with others, and the experience crémietbrms the basis

of our selfconcept. Family breakdown often causes s@dakening. Knowing your strengths,
resources, and your own ways to take care of yourselsaraeof the cornerstones of all our contacts
with our surroundinggMackewn 2009; Joyce and Sills, 2011).

When childrenwork with Archipelago, thanks texternalizingand some variatiosion the imagination

of a safe place, according to our experienttey are able to discover the principlef taking care of

2 ¥ S Q & anam8lfTArough continued work with th@rogram, children tend to apply this principle
further and come to the thingshat they did not come up with until they were often stuck in the
perspective of their paren@® S E LJS.NhaSis/ Wby ofiillren usually do not manage to identify their
own needs in this stressful family situation, let alone tryrteet these needswhen working wit the
story and the process of caring fon animal children canoftentimes see and understandhings
clearly and suddenlyTogether with the child, we create a sense of security here forathienal and
name itsresources. Good and adequate care is impattfor creating healthy selsteem and for
working with feelings of guilt and shame (Yontef 2009; Caroll, 2017).

In working with the child, we try to create th&trongestfeeling of stability. That's why screens with a
animalwere created and thereforeeven when working with the earthquake metaphor, thrimal
always stays iiits fixed place, on &olid bank! Everyone around the animals can move, change their
positions, shift around But the animal stays and nobody moves with it. By the way, thanis
experience that is in contrast to what childranrmally experiencén parentaldivorce orseparation.

To create aXafe placestage,we were inspired by variations in the imagery of the safe place and
workingwith them (for example, Lynn Stadleworkshop Karlovy Vary 2016).

Instructions
"t f SIas S)/édzNS €2dzNJ I yYAYI § Aa alrTs I-)/I'? O2YTF2NI | o6 f

Clicking on the icon again makes it easy to expatitk inventory with the offer:
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From the offer, the child can choose whatimalto pick. Other animals otéms from the menwan

be moved on the screen with the mous@heycan be further moved and placed as needed. You can
also remove them by moving them to the right edge of the screen. You can alsdovall the
expanded inventory menu by clicking on threetsland view and edit the image without this menu,
which is also how it will be printed later.

At this stage of work, we encourage the child to create a good and safe place fanithalso thatit

has everythingt needs. If necessary, talk to the childout whatthe concept of safety means. We can
learn a lot about the animalsawell as abouthe child. Gradually, thanks to wokg with the program,

we legitimize different ways of taking care af animaland that the child can do it themselveshe

child also further enhances identification with ttamimal Because all the tigers, hares or hedgehogs
are not the same and everyone has their own special needs. Take an active interest and do not forget
that the animalexpert isthe child.

(o)
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WORKING WITH REEGS OF GUILT

WINTER

RAINSTORM
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Theoretical basis

When creatingthe Winter and Rainstornstages, we drew inspiration from David Denborough's
Collective Narrative Practice. We were inspired mainly by the feelings of guilt in The Tree of Life
methodolog/ (Denborough, 2008).

Children's thinking is magical and setintered in preschool and oftereven in primary schoages.

Also difficult life situations may contribute to sekntered thinking, low seksteem, depressive mood

and selfaccusationTherdorSY OKAf RNBY YI & (dificg it thdir FabltibecaukeSof LI NB
their behavior. There are several reasons wiy acertain age, the chilbarelyidentifies the feelings,
thoughts, and decisions of others. Graduallydreshebegins to realie that people around him can

think and experience events in their own way, different from what the child thinks and experiences.
Fantasies also arise that children can reconnect their pafengishing for itor with their behavior or
prevent family breadlown. Conviction of great power prevents them from accepting reality and
starting to build a new future. The reasoning is that when | have caused divorce, | can also arrange for
parents to come back to themselves. And dahnotdo it, it's my fault. Theprocess of dealing with
accusations is so closely related to fantasies about family reunification (Lansky.2@@stein 2013;
Teyber 2006).

Adenial mechanisncan also play a rol@s one of the first stages of sorrow over family loss (the child
refuses to accept the painful reality and disconnects fribrair experience). There &split - the mind
holds two shapes one is reality, the parents are no longer together, the other is a fantasy of
reconciliation and return to which the child spends greaergy whichis missingin their current
experience and contact witltheir surrounding(Levine and Kline, 2012, TeyberO80 Berger and
Gravillon 2011).

It is therefore important to respond to the child's understanding that we perctiea perceptionand
experience, but we also offéghem a different view of events and attitudesided by the animal story

We communicate with the child directly, basically we assume they themselvesand their animal

can handle various common obstacles, difficultiesl @omplications. We are interested irow they

do it, what helpsthem. We ask repeatedly about the blame of tlamimal for the events inits
surroundingsand we support a realistic answatot that an animalbe the reason fora storm orcold

weather. Late, we speakin the sameopen and natural wawps to whether a animaldid or did not

cause het.J- NBy (i a O.1ayRLIoNT 0Ny S a Alf S all yeivdifaib@® Al A& y

In a normal conversation with a child, the subject is difficult to grasp, thd ishdften not fully aware

of the feelings of guilt, has no insight into it, does not perceive the content of the word as well as
adults. The common rational assurance "It's not yourtfawlften does not work because the child
does not really understand/hat the adult is talking about. Archipelago, thanks to a clear metaphor,
offers a safe space for an interview about what the fault is and what it is not. And becaus#hbist

conflict and safe, we open the door to guilt for various events in amémal's life. If necessary, we
briefly talk about it with the child, we are asking for a clear understandMgat is important ighe
emotional experience itself, as well as the progressive cycle work, proceeding from a clear, concrete
statement that theanimal cannot be responsible foreather, until the recognition that theanimal
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(and withit alsothe child)cannotbe blamed for hior her LJI NB y (i &. @tthi® stap2 ot Work,
we also recommen@émphasizinghe nonverbal level of communication witthe child (headnods
prominent mimics, eye contact, etc.).

Children also benefit from the possibility of talking directly to their parents about whether otheot
animal can/cannot be blamed fdahe divorce. Whilewell-oriented and therapistready parens (see
Chapter Working withhe Book and Working with Parents) confirm that not ontyasmimalbut a child
can not beblamed for thedivorce, it can be crucial for a child to relideelings ofguilt.

Working with feelings of guilt offers questions abdatlings of shame. Sometimes it is not easy to
distinguish whether the child feels guilty about teeparationof their parents or whether they are
ashamed of the events. In this respect, we refer to other literature (Yontef, 2009; Tempe and Hughes,
2008).This distinction is one of the bagsiompetencief child therapists and counselors. Children can
often experience both guilt andhame. Shames an emotion youand the child canwvork with at any

time by clicking the Emotion icon.

Instructions

The childs instructed to take care of th@nimalin situations wherk (ic6ldiorin arainstorm:

"Jt's colg outside., Pleasg ensure your animal is safe and comfortable. Is it your adrsial ¥ I{idzf Al Qi&K |
O2f R 2dziaARSKE

And in the next scene:

"Now it seems to beraining. Please ensure your animal is safe and comfortatilea A G @2dzNJ Iy,
FldA G GKFG A00&8 NI AyAy3K

At this stage of the work, the child knows how to take care ofghenal In addition, we add workg

with the feelings ofyuilt. We encourage thehild to create a safe scene whetey aretrying to meet
the needs otheir animal Again, we are interested in whether everythiwg offer is what the animal
needs we offer the possibility to paim anything and stick it to the printed bookor add stckers

there, everything is carefully recorded.

When responding tdeelings of guilt we activelyrespondto the child and verballgmphasizehe fact
that the animaldoes not, of course, blame the weather for change. In this part ofutbek we are
preparing primarily for the question which the child receives later when working with the New
Archipelago stage.

EARTHQUAKE

This scene is mainly an animatioviour task is towatch the animation with the child. You can
comment on the scentr examplewith the words:

39



AU
Games . Therapy

G!'y SENIKIdZ- 1S KIR &S Llgshhaigddket'sh&é& alobdl-aNddaf bagpéned | y &
next "

The animation for children is not pleasant and they watch it with some tension. Here it is worth
remainngin the language of the narragvstory "about" the animalf you need to stop the animatign

you can do this by clicking (clielgain tocontinue with the animatior). Then you camvith the child
describewhat happened in the picture. Who is there, what has changed, etc. We do not neench
askingabout the child's own storat this point("Do you knowthis as welP" Or 'Did you experience
this?"). You will havehis opportunity later. In the next steps, your goal will be to allow the child to
play, experimenttake care othe animal etc.

Nonprofessionals, but often experts as well, sometimes have concerns and reluctance to return with
the children to the difficult events they have experienced. They are afraid to remind them of their
conversation or therapy, fearing their emotiakreadions or retraumatizing them That's why we see

the children therapeutically and mentally untreated. The past isdietussed with thenf'something"

is notrecalled), the connection with possible current symptoms ismatle many topics are tabooed.

It is usually done witlhe good intention of "protecting” the child. It is often forgotten that memories

and emotions can be (and most often are) triggered by stimuli other than psychotherapy (film, similar
eventsin the surroundingsetc.). But the experiemcof therapists and professional references suggest
that children suffer from tabooing and secrecy as well as adults or even more (Siegel 2015; Hughes,
2008). Whath & y 28 Gl f 1SR | 62dzi R2S3&ye&iss Ghiden iedld8dnNI | y R
things orit isdirectly reflecedin their behavior. Due to the fact that thepic is avoided by adultsith

the child, they are missing worddo describetheir experiencefeelings Due to missing narratives
sometimesthey donot understand the causes atide context oftheir difficulties.

If you feel you want to alleviate the effect tfe animation onthe child, you can mute the sound or
shut down the sound completelfeach animal also still has its own special skills or sppeers or
f SG0a &strabegiad dheli ywhidclick on it.
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AFTER THEARTHQUAKHEXPLORING DIFFICULT EVENTS
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Theoretical basis

In line with literature and our own experience, we would like to emphasize that not every return to
difficult past events is healing. We expecattsuch work needs a clear structure, slow pace, cyclical
returns to individual themesWe believe that the work in externalization or projection itself is safer as
GKS OKAf R R2Say Oliemdelved\Be offeemapplntpdirdsoulcasaddigkillbefore we

start to talk about difficult events, we also offer warg with emotions (mapping, naming, identifying,
regulation, playing with them). All this gives the chitg possibility of creating a safe and healing
distance from difficult past situatits. We believe that the Archipelago program takes most of these
basic rules into accounfhe After the Erthquake partfollows the animation of the earthquake and
maps the situation "at that time". In the next phase of the program we ergtomw it is "naw" and, of
course, how ith ¢ A f firthes ®wnthe line

Please nte that it is very important that theanimalstays on a fixed shoiia this sceneand is not part
of the movement and sometimes ongoing battles on the screen. Togethértidt child we gplore
this phase of family breakdown.

In this part of the work, the child may need your suppamt interest. In ourexperience children tend

to be less creative and productive in this scene. Take advantage of the descaipticow interest in
"how it was" (phenomenological approach). We also recommend making more usetashalizing
offering the Archipelago metaphor to the child and asking for the feelings and experiences of the
animalandits parents.

We work basically with a loss, the child instlpiart of the work réntroduces feelings of loss of safety
and disruption of family functioning. We have the experience that children talk about loneliness,
uncertainty, anger, confusion, fear, and a whole range of incomprehensible and often ambivalent
emotions. Working with emotions at thigoint is aqucial from our point of view. We helihe child to
connect to the experience ahe animal and soto his or her implicit (and therefore difficult to
describe)eelings andnemories. We ask, "ldw was the annal there?"

Some children, at this stage of their work, also refer to what it was like between parents before family
breakdown (eg., long and conflicting preivorce situations). Sometimes the child also talks about the
relief that took place when the pants moved away. We have the experience that children gradually
releae and start to talk while working with the scene, even through active manipulation of objects
and the scene. Encouragthe child to get in touch withtheir feelings of helplessness ardss of
control. These potentially traumatic experiences need toveebalized These powerful experiences
without processing persist, do not disappear. We place an emphasis on understanding past events,
trying to discovertheir meaning together with the hild, and create a story that is communicable.
Although it is "only" about the story of hig herchosenanimalhero. (Levine and Kline, 2012e&el,

2013; Rothschild, 2015).
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Instructions

The instruction is:
"An earthquake has separated the parents. H&WA R G KIF G FSSt K¢

We help the child to creata scene aftr the breakup of the family. Wedcus on the description of the
situation and work with emotions. At this point, it is advisable to use the Emotion icon and work with a
stage devoted directly to them

Let the child play, experiment, try anything else.

If you notice that a child tends to fix spontaneously created events and the scemmgusyng do not

rush them givethem enough support to deepen the awareness and describe the events at that time.
The childs tendency to describe anttepair” things is important. And at the same time, you can
assure the child that they need it, the owl will prepare the next scef@ them, where they can use
alltheir ideas to fix the situation.

In this scem, the child may need your help to discover and take advantage of all the options offered.
You can showhem how the individual objects move, what sounttiey make Show the child that you

can move the islands, look for the distance between the islaimdsur experiencesome children in

this scene repeatdg look for a way to reunitehe islands.

This icon savethe created After the Erthquakesceneinto the next scene of the New
Archipelago. This is to make it possible for the childdjustor repairthe original After the
Earthquakescenein the New Archipelago.

This isthe only place where you need to think about saving a scene. If you forget to save
the scene before leaving ihowever, it will not be lost You can always go back to it, but it will not
record in the next scene of the New Archipelago, iSgou forgetto savethe scene, you can easily fix
it.

NEW ARCHIPELAGOPPORTUNITY MODIFEVENTS

The image that appears is the exact copy of the image you created with the child when
working wih the After the Erthquake scene. Sonake sure you save the scene after the
earthquake (see above).

If you've forgottento savethe After the ERrthquakescene nothing terrible has happened
It will not get lost, you can go back and savesy if youforget the save scene, you can easily fix it.

The instructions here are as follows:

SIaS Sy&adzaNB @e2dzNJ I yAYLFEE A& &FFS FyR O2YF2NI |t
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The child at this stage of the work is then given instruciagain to take care of thanimal Plus,the
question about its fault. The scenes at the beginning the exact copy tfe created After the
Earthquakescreenand the clild has the option to modify it aas it might be saitb repairit.

Modificationsare variable, again, except for the possibilitytbé parents returning to each other.

The child thus gains a unigue opportunity, with a certain distance, experiment, playfulness and
creativity, to seethemselvesagain in the MommpaddyMe triad, and to orgaize it as heor she
needs. Your task will mainie to support the child (just to play, explore different options, etc.).

In our experiencechildren are initially focusedrimarily on parents. Seeking distance between
themselves and them and between themlacing bridges and rocks and cannons andhrding
attorneys and partners, etc. It is good if they comment on your work on the screen, if not, ask for it.
But asfar asparents are concerned (on screen), children often éorgp take care of theanimalas

well. If that happens, you are sure to praise them for taking catheif parents butremind them that

even the owl gave them instructions to take care of #memalto make itfeel good and safe. Children

will remember howto take care of the animaldm the previouswork (safe place, rairgold weather).

This is the space to find out who else is in the vicinity ofahimal/ child and is available (other
islands), who thenimal/ child still has and needs teelp feel good (siblingsriends), whathe or she
enjoys, whatresources they have... Do not forget to suggest that the child citer draw whatever
else or whoever else into the book.

This work again contributes to the completion of the events arounddilierce.A child who arranges
the sceen aghey need and manages to share with you, begins to gradually concludsshes othe
LI NBy i aQ (pash hiid Néfinedi2oy herown current needs in the given situation and in the
future (presen and future). For example, Zinker (2002hy that Gestalt therapy ipermissio to be
creative as it uses crative therapeuticaxperimens which can goto the core of resistance,
transforming rigidity into the flexibleupport system of the client. The experiment as he see®ds
not have to bedemanding, serious, or even may retactly matchit canbe theatrical, cheerful, crazy,
transcendenal, metaphysical or even humorous.

For professionals, it is extremely stimulating and instructive to see what all kids need to do on the
screenin order  stop taking care of their parents and start taking care ofahiamal

While the After the Erthquake phase is emotionally demanding, the new archipelago stage makes
children more relaxed, more creative, taking more control over the screen. They malverfalong.

In the After the Brthquake and the New Archipelagoenesthere is also an opportunity for the child

to see the trad of me and Momme and DadMom andDad, because that's exactiyhat the child

loses after the divorceThe childloses the @portunity to experiencahemselveswith their mother

and father. The loss of this triad is a significant loss from a psychological point of view because it is in
this triad that the child develops and shapes its sexual identity, its goals and ambitoitgsic
relationship framework The Archipelago program offete againcreate, talk and think abouit,
experience it, save it, and print it as part of a bolek chid takes home.
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To work without of blame read theChapter on Working with Guilt.

WORKNG WITH THE FANTASY THAT THE PARENTS WILL GET BAC
TOGETHER

In our experience, we know that many children, even years after their parents' divorce, still have
different fantasies that their parents witjet back together Similar references also appear rrost
available literature. More or less a certain desire to simply retiarrthe old and original parental
relationship is commofor many children and is understandable (Berger and Gravillon, 2011).

Adults sometimes mistakenly believe that such a desiile mot be present inchildren who have
experienced parents quarrel. But it is rtbie case The illusion that the return to the original state of
affairs is still possibland protectsthem for a certain time from feelings of sadness or fear, but at the
same timeit prevents the child from actuallgpoming to termswith the breakup of the parents and
startingto move on in life

The older they are, the longer the divorce or the breakup of their parents have passed, the less intense
these fantasies are. Ctiien, for example, hide parental photos of thgiarents or just imagine
throughdaydreamingwvhat it would be like if they were all together. Mostly, they have a clear rational
correction in the sense that their parents are myatting back togetherSucha correction is useful, but

it also often prevents the child from confiding with his fantasies. They are ashamed of them just
because they are irrational. As part of working with the Archipelago program, children open up and
confes how they have tried tayet their parents back together or how they have dreamed of it. The
professional here has no other task than to listen to the child, to assure theniteatfantasies and
wishes are understandable and share wiliem the emotions that are related to théact that the

return of the parents is no longer possible (sadness, anger,dhame...).

Smaller children and children shortly after divorce or parestgdaration have such fantasienuch
stronger. They do not even know how to talk about them. Faxightforward questions, they often
answerthe learned phrase that "Parents will ngét back togethét, but they experience it differently.
Even thai feelings about losing the parembuple or the imagination that parents reto to each
other, are confging.In the Archipelago prograrthese children ofterstruggle as they try to connect
their parents' islands together. The islancsnnotbe returned to one another, evemakingsounds
such agyrowling or snorting to make it clear. The job of a professigmaothingdifferent thanto say
"It's not possible" Sensitive, gentle, but clear. "It's npbssible” Some children are testing it over and
over again.Theywill find it impossible. They will say it and confirmButat anothermoment they
need to ty again. You probably know it from wkimg with other therapeutic materialsChildren in
sand,with dice, etc. try to connect the parentszer and over agair-or some of them, this part tfie
work may be absolutely crucial atlde most important. The Athipelago program offers children the
opportunity to connect their parents with a bridge orake boats or submarines or dolphins floating
betweenor aroundthem. It is important to ask the children what the bridge means to them, what the
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ship or the dolpm mean etc. None of this means that the parents wgdt back togetherThere are
different ways of communicating between them, the ways that they still have, but there is no reunion.

It is expressed here that the islands obmms and dadgannotbe conneted to each other. The islands
can directly touch the land on which tteimalis, but they can not directly touch each oth¢@r at
least it is very difficult to do it.)

If the child in the program pays a lot of attention to the connection between thema and the
experimentation, if the islands could nby chanceget back to theother islands again, lghe childtry
whatever. Our programmer has assured us that the islands are not going to join, so we hope that no
child will discover this possibilifyou never know with childrén Your task will be to gently and clearly
hold this boundary (connection is not possible) and accept arshtewally explore all the feelings
associated with it. It is not uncommon to discover the various connections betvmechild's feelings

and other symptoms thabrought the child to the psychotherapit is only up to you whether you will
name such a connection at any given time, or you will still be waiting for it. The overall timing of
interventions is again your respsibility. We recommend not to hurry, we believe that the goal of
working in the program at this moment is rather the sharing of emotions and reconciliation with the
parents'separationthan anything else.

Working with this fantasy and the emotions assteibwith it can be one of those moments that will
help the child to end (not just rationally but also emotionally) the events associated with the loss of
the parentalpair, stop fixating on fantasy instead of reality, and in the real sense gjeiting onwith

their own lives
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NEW PERSPECTIVES OF CHILDHOOD AND MAPPING THE NEED:
RELATION TO BOTH PARENTS

Animals with Dad

G, 2dNJ FYAYFE A& 6AGK AGa 5FRO 2KIG 6Att (GKSe R2

Animals withMommy

G, 2dzNJ FYAYLFf Aada gAGK HEaKSMK® 2KIG sAftf (KS& R?2
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Together with the wise owl, we encourage the child to create a scene of whahiaallikes doing
with adad and momAgain, you can take advantage of the icons offered or illustrate what you need.

Sometimes we work with children for whom one pat is unavailableQur experience ighat it is
valuable for these children when they create both scenes. Breaking contact with one of the parents
may interfere withthe perception of selfas if this fact gave part of the child a negative connotation
asif part of a child andhe history associated with that parent became inaccessible to the child). In our
program, a child can also create something tfoeir animalthat they themselvesdo not have. It is
perfectly okay if you dthis with the child. Telthem you are, for example, sorry that the child can not
have ordoes nothave contact with oneof the parents, and that you appreciatereating such a
relationship for an animah the program.

At this stage of the work we can also encounter thecatled loyalty confli¢. Children tend to be
categorical and tend to stand on one side of the conflict between their parents and thus gain stability.
They ae less resistant and may be eagilyled intoin parents' disputes. Sometimes children may feel
they hawe to choose one of their parentndthey also thik that it is expected from them(Gardner,
1985; Warshak, 2002; Teyber 2006). Again, we recommend workingextigéhnalzation and asking
primarily for an animalto allow the child to create a scene witloth animal parents and to support
them in thinking about a ng perspective with each of them.

Acceptance of current feelings is important, but for adaptation to the divorce situation, it is in our
view, above all, a significant awareness thia situationwill be better, that therelationships with
parentswill transform into new value, quality. In the context of possible integration, we look at the
sources of these new relationships, and we ask, "What do you do with each parent?" We often
encounter new ativities that can be valuable to the child in relation to separated parents. att th
moment, we recommend to hame and support the child in the statement "What would they like to do
with each parent in the future?" The above topic may also appefliow up work with messages.

We believe that creating a new relationship with each parent is important for the further development
of the child's identity. By projective working with both parentsasf animal, we give the child a
symbolic message and the permassto love botha father and mother the abovemay seem obvious

but unfortunately, we often encounter in our practice that parental conflict, this naturalness and
nature isdisturbed.
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MESSAGES

One of the things that we teach children in psychothenaiic or counseling is to give their
surroundingsa clear message about what they feel and need or what they do not want, do not need or
cannotaccept. Although it seems natural, many children need our support for this, and thgysare
learning it. Somaeines they are surprised ("I'm supposed to tell Mom and Dad what | want? It's always
they who tell me what to do ...") and they stiktghe courage to do it. Sometimes we see that children
express their needs indirectly through their behavior or symptoiigs phase ofhe work helps to

find new and more effective ways of expressing it.

Consideragain that the ability to record messagedlie program and a story in the book is just one of
many options. You can create similar messages with different nadggsuch as collages), and you can
deliver them to parents or importarpeople in the life of the child in different ways, not ofjisst by
working with Archipelago. Many messages can be delivered directly and personally, and no materials
are needed.

Messages and worikg with them in the broader sense also make it possible to complete unfinished
events related tothe divorce of parents. As already mentioned in the introductory chapters,
unfinished business can bind a lot of energy and hinder further groWithen we are unable to
organize our experience so that it makes sense or to come to a certain conclusion, we are restless, feel
dissonance and weannotbe fully in touch with our own experiences (Perls, Hefferline, Goodman,
2004, Polster, 2000, ZinkeQ@4 Philippson, 2012).
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